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,/“"Access“aﬁds participation plan guidance’

Office for Students (2019) ‘Regulatory Notice 1.
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I WTSTT proviter strategic approacit
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@ Prowders(mtjgt}tate how they are taking @ whole provider approach to meeting their access
and participation strategic aims and objectives.

A provider's plar@gt‘_’hﬁclude an overview of their whole provider approach which articulates
their overarching, &Vidence-informed theory of change.

Alignment with a provider's other strategies

The OfS expects a plan to detail how a provider's access and participation plan is linked to

its other strategies such as equality, diversity and inclusion, learning, teaching and
assessment and employability.

/ { The access and participation plan@;@iemonstrate that the provider has paid due regard to
equality and diversity in designing its access and participation plan, as is its responsibility
under the Equality Act 2010. The OfS expects this would comprise a description of how the
provider's equality and diversity and access and participation strategies align.

Strategic measures
A pIanin_g_ﬁsj,’set out, at a high level, the main strategic measures the provider will use to
deliver its aims and objectives across access, Success and progression. The OfS expects
this will include measures related to:
e@ 1 I
o The curriculum, pedagogic and student support developments to promote inclusivity and
address attainment and progression gaps INCAUSINVITY  AUDIT . o
0 STdERTT Sy Pty WELFELe
'+ Employability and skills development C A’fLL:'E‘/LS . Supbre=—>.,
PR 5§ 1ot DEV ON CowlSE

Lo @ Collaboration with other bodies across the student lifecycle. Where applicable, this

(e {[ ap includes other higher education providers, students, schools and colleges to raise prior
NC9 AL+ attainment, employers and third sector bodies
/U/ g )

,L/l5 7‘/: Alignment with other work and funding sources such as the NCOP, outreach hubs, and
b) ; local graduates where applicable. /?74/ Nl

Where a provider is using financial support as a strategic measure to achieve their access
and participation aims it must state what it is trying to achieve and how this has been
informed by evidence. This must include a statement about the level of funding a provider is

investing in its financial support package and the eligibility criteria it will apply. FanAnce
g parkpeckege - s

For each of the measures the plan must state how the activity links to its aims, objectives
and targets, and is underpinned by evidence.
o=

109. Theory of change is a description of how and why a desired change is expected to happen in
a particular context. It maps out what activities or interventions set out to accomplish and

27

i ”WA / 105] The OfS encourages collaborative targets being set in partnership with other providers to
C;U ﬂffg address national, rc_egio/ngl and local priorities. For exam lle, this might be a targfet across
AL particular types of providers (such as high-tariff o@, ora reglf)nal or
7 geographical target (such as 0fS-funded National Colla jve Outreach Firogrammﬂe ,
NCC"‘fQ (NCOP) partnerships and from 2021 onwards, OfS-funded outreach hUbs)%me/v ﬁ
— .
106. Providers may use one target to cover multiple points in the highlighted box (see page 23) for

and household income data as well as the development of intersectional measures of
and Mo =

‘equality which should make the adoption of new baselines in future years possible.

A i
example related to sustained engagement with pre-16 students, raising attainment and
P B

collaborative targets. AFTE 2 S UL B /7 Zf? " STDENTS

Strategic measures: providers’ approach to delivery of strategic aims and
objectives

C

') An access and participation plan et out the strategic measures the provider will put in

‘plaoe to achieve its ambitions, demonstrating continuous improvement in practice and
. outcomes for students.

" Providers

when they aim to achieve the commitments made in their access
participation plan. x i

utline the measures they will take to achieve the strategic aims, objectives

07. Providers
and targets detailed in the plan. The strategic measures section of an access and

participation plan sets out the provider's approach and include information on:

a. An overview of its whole provider, strategic approach which:

C clgarly articulates its overarching theory of change which demonstrates an
evidence-informed approach -

E— q D . . de:(lzrib’e:l how the plan links to and draws from other provider strategies
InNCiuSIVITY p— .  particularly equality, diversity and inclusion and learning, t i :
s b g, teaching and assessment
g . set.s ouF, at .a high Ieve.l‘ th.e main strategic measures the provider will use to
, Wktet deIlYer its aims and objectives across access, success and progression, including:
wo S{ curriculum, pedag. jogic and student support developments to promote inclusivigy -
I~ 7 TUMY ~ A4 - and address attainment and progression gaps; employability and skills
i v INMENT . development; collaboration with other higher education providers and other bodies
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across the student lifecycle; and alignment with other work and funding sources

b. Student consultation in planning, monitoring and evaluation S7£ZZL7 AT7(oN)
c. LMonitoring progress against the commitments made in the plan zevae sep7ion)
d. l A provider’s evaluation stra‘tgg_, —
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Ch‘.[ldren’s

COMMISSIONER

Key Statistics

710,000

570,000

children and young people 0-17 children and young people with children and young people in children in families with
years in England receiving complex family needs families receiving recognised complex needs for which there
statutory support support for complex family is no national established,
level need recognised form of support
Reports

Featured Report

Vulnerability Report 2018:
Overview Document
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UK Poverty 2018

A comprehenswve analyss of poverty trends and figures
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If ‘education cannot compensate
for the effects of society alone’, as

Coffield and Williamson (2011)
suggest, then what is to be done?
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So: “Can widening participation
interventions compensate for society
and education?’
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‘Defining moments’ research design

Context & Initial research ; pilot refine
) ethics .
Problem qguestions run guestions

e Mixed o | Primary
Interpretl\_ Methods >> Triangulated >> data >

Interpretative >->analy5|s >>Patterns>>emergent >
themes

Narrative critical case authentic
incidents studies stories

Hermeneutical

enquiry
1. Interviewee’s 2. Researcher’s 3. Readers’
recollections interpretation interpretation
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research Practitioner of practice
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RESEARCH AIMS

* |dentify participants’ ‘critical incidences’; the factors that had
influenced their decisions to progress into the study of the arts.

* |lluminate and understand the factors that influence progression into
study in creative subjects beyond compulsory education.

* Gather the ‘student’s voices’ through narrative accounts, through
semi-structured interviews and conversations with creative arts
students

* Provide a lens which sharpens the focus on progression into

education in a subject that has experienced systemic marginalisation
within the education curriculum.
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R | il
maan Influencers My brothers are all in finance and wanted me to work for them as a CMAP or
Mortgage Adviser but | was not interested. Now they are really proud of me.’

B I I I R I

Imaan commented at the end of the interview that being part of the Student Ambassador scheme
was such a huge thing as it had helped her in confidence and to give opportunities. er tutors had
recommended her to the scheme in her first year. :

Amelia Influencers

Who has helped me along the way?

T— \
~— My Art Teacher ( see later in narrative) HC=7T TEACLER. S |

Amelia Influencers. cers. My mum; | really wanted to be a Doctor but she said no, be an artist instead.
She. bao”dﬂ Foundation (Art & Design) herself. Her background is Optometry but she really loves

—— = art and takes me to Galleries. wruns in the family, my nan is an artist (my mum’s mum) and my

‘my mums sister) she works with Special needs/but does art on the side. Everyone in th%

Influencers
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| Bruce Pivotal Events “A friend: a student at this institution 6 or 7 years ago, he was studying

= on Digital, Film Games, Animation course (DFGA); | was trying to do it in the background of

my job and he was full time here and enjoying it, so | looked at what the options were
cATALYST To RESEARH . <P TIoNS,
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Bruce Influences “| was interested in Design from my parents who both did web design
when | was younger.

T
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Arthur Influencers Arthur’s parents were very much his influencers, his motghad beenanArt
teacher for 25 years and hi father had undertaken a degree at the same institution'as Arthur was
studying when he had been a first year undergraduate.

Arthur Influences Both of hlsmsiblmgs Were both involved as mny were also creatwes;fus sister
was a wedding florist and his brother a website designer.

Imaan Influencers | wish that my secondary teachers were more supportive, even my textiles |
teacher, she wrote me a recommendation only after | had Begged her; | remember getting really {
upset about that. She never told me my options. The teachers did not know how to support you; ’—%
how to make a portfolio, present my work; that support was not there. If | had more support from

the teacher | would have been more confident. | know | did not have an A2 level of work, it was not

at the level of everybody else. | now always recommend to do a Foundation Diploma.

Imaan Influencers Talking to teachers: communication was difficult at times, it was embarrassing, |
was scared to talk about it. (‘—-—. VE

| was always on the internet and googling things.
| was too scared to go to the careers office in school. C—- VE )

The teacher helped me initially at GCSE. I'was good at Art and §he'made me push it morey| made ‘
cool and interesting things, initially | was going to go into Graphic Design. ‘

CAR 2725 ( Afe—c;;firxx/g) |
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‘I have been here, there,
verywhere, but definitely not
s much as my mum’ (Amelia)

S o i T T mmm |
AQ%‘%M[&S . We just moved around a lot due to my stepdads job.
me — — N — _— ,,‘377‘ » 1
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Love what you do,
otherwise there is no point
doing it’
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Thank you for listening!

Martell Baines

Martell.baines@leeds-art.ac.uk

Twitter @MartellBaines
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